Inquiry Journeys Logic Model

Problem Statement: Inquiry-based pedagogy holds enormous promise for students in terms of building content knowledge, disciplinary literacy, and engagement. However, few teachers use or have access to high-quality instructional materials that enable

them to effectively implement inquiry in the social studies classroom. inquirED’s Inquiry Journeys addresses this need with an inquiry-based social studies curriculum that centers students and builds their knowledge and disciplinary literacy over a series of
sustained, structured investigations.

INPUTS

inquirED provides:

Social studies curriculum
that supports student-
centered instruction and
sustained, structured
inquiry

Teacher materials that
provide Curriculum-Based
Professional Learning
(CBPL) through daily lesson
plans and slide decks;
guidance for planning,

and creating classroom
displays and other artifacts
of learning; and embedded
implementation and
differentiation supports

Student materials, including
sources, handouts, and
other manipulatives

Live, in-person, and
asynchronous options for
onboarding, professional
learning, and support
resources that cover
topics like inquiry-based
teaching strategies, models
of successful curriculum
implementation, and

use of inquirED’s digital
teacher and student-facing
applications.

Guidance to school leaders
and support in establishing
conditions for successful
implementation

Periodic collaboration
opportunities for district
leaders to reflect on current
implementation and plan
for future actions

School districts provide:
inquirED subscription

Technology, including
internet connection
and physical devices for
teachers

Time allocations

for teachers, and
implementation and
district leaders to engage
in instruction, planning,
onboarding, professional
learning, and support
resources

ACTIVITIES

OUTPUTS

OUTCOMES

STUDENTS
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»Students participate in sustained, structured
inquiry (Alfieri et al., 2011; Lazonder &
Harmsen, 2016).

»Students engage with textual, visual, and
audiovisual sources that build content
knowledge, vocabulary, and disciplinary
literacy.

»Students participate in content-rich
structured thinking routines and discussion
protocols (Causey & Spencer, 2024; Jirout &
Klahr, 2020).

»Students ask questions, use civil discourse,
consider multiple perspectives, and draw
evidence-based conclusions.

»Students give, receive, and apply feedback.

»Students take informed action in a
purposeful public response to a challenge
raised during or as a result of their learning.

»Students complete formative and summative

of content knowledge and
disciplinary literacy.

» Number of core and extension lessons
completed

» Number of sources accessed

» Number of formative and summative
assessments completed

» Summative assessment results
»Inquiry Wall and anchor chart results
» Taking Informed Action results

»Students build content knowledge,
vocabulary, and disciplinary literacy.

»Students use disciplinary literacy to engage
with sources and communicate conclusions.

»Students develop an increasing awareness
of the relevancy of social studies topics and
make connections to their own lives and
context (McCombs et al., 2008).

»Students build proficiency in understanding
civic ideals and using civil discourse.

»Students internalize thinking routines and
discussion protocols.

»Students develop an understanding of their
own agency as civic participants (Nicotera,
2008).

»Students develop emergent awareness of
their own thinking processes and learning
strategies.

TEACHERS

»Students build schema for concepts and
vocabulary that transfer across course
modules.

»Students use disciplinary literacy to
understand, analyze, and evaluate various
sources from multiple perspectives in order
to draw evidence-based conclusions (Brugar,
2016; Nokes, 2014).

»Students become increasingly motivated and
curious about social studies topics.

»Students take increasing responsibility in
identifying challenges within their own
context and take informed action (Nicotera,
2008).

»Students build metacognitive skills in
monitoring, reflection, and self-regulation
in order to take increasing ownership of
their learning.

»Students transfer schema and disciplinary
literacy to novel contexts inside and outside
of school.

»Students achieve grade-level proficiency in
social studies.

»Students demonstrate increased proficiency
in reading, writing, speaking, and listening.

»Students consider multiple perspectives in
situations inside and outside of school.

»Students demonstrate increased
engagement in learning about historical,
geographical, economic, and civic issues in
the world around them.

»Students are informed and engaged civic
participants.

»Students consistently use metacognitive
strategies to monitor and adapt their
learning with minimal assistance.

»Students consider what they know and
don’t know, and actively seek out missing
information (Causey & Spencer, 2024; Jirout
& Klahr, 2020).
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» Teachers select, plan, and customize
lessons using embedded Curriculum-
Based Professional Learning resources
in adherence to district implementation
guidance and student needs.

»Teachers deliver lessons using procedures
outlined in lesson plans.

»Teachers assess students using formative
and summative assessments.

» Teachers engage with onboarding,
professional learning, and support resources.

» Number of core and extension lessons
completed

» Number of formative and summative
assessments completed
» Number and nature of onboarding,

professional learning, and support resources
accessed

» Teachers understand the purpose and
benefits of student-centered, inquiry-based
social studied curriculum.

»Teachers use CBPL, onboarding, professional
learning, support resources, and district
guidance to increase knowledge about
implementing an inquiry-based social
studies curriculum (Arias, et al., 2017).

»Teachers understand the purpose and use of
assessment in an inquiry-based curriculum.

» Teachers implement the curriculum with
increasing fidelity.

»Teachers reflect on their teaching practice
and engage with CBPL, professional learning,
and support resources when needed.

»Teachers use a variety of formative
and summative assessment formats
with increased effectiveness that meet
instructional needs and offer students
choice.

» Teachers internalize an inquiry-based
approach to learning that can transfer to
other disciplines.

» Teachers advocate for the use of inquiry in
other contexts or with other people.

» Teachers use differentiation and
customization more successfully in order
to meet students’ needs (McCombs et al.,
2008).

»Teachers use assessment data and district

guidance to determine effective methods of
differentiation and customization to meet

» School, district, and implementation
leaders engage with onboarding,
professional learning, and support
resources.

=

Implementation leaders create
implementation plans and other district-
level guidance that address conditions
for success.
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School, district, and implementation
leaders reflect on current implementation
and plan future actions.
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School, district, and implementation
leaders analyze data and plan for
additional data collection.

SCHOOL, DISTRICT, and IMPLEMENTATION LEADERS

» Number and nature of onboarding,
professional learning, and support resources
accessed

» District and/or school-level implementation
plans and other district-level guidance

» Implementation-related data collected

»School, district, and implementation leaders
understand the purpose and benefits of an
inquiry-based social studied curriculum.

»School, district, and implementation leaders
understand the different roles and steps
involved in implementing the curriculum.

»School, district, and implementation
leaders understand the importance of
data collection and usage in improving
implementation.

»School and district leaders support
teachers in implementing the inquiry-based
social studies curriculum with increasing
effectiveness.

»School, district, and implementation leaders
use data to improve implementation.

»School, district, and implementation leaders
advocate for inquiry-based curriculum.

»The school and/or district uses inquiry-
based educational models in social studies
and other disicplines..

»School, district, and implementation leaders

work toward continuous improvement in the
implementation of the curriculum.
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